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Abstract. The global education landscape has been fundamentally reshaped by accelerating 
globalisation, digital transformation, and the rapid integration of generative artificial intelligence. 
International frameworks such as 21st-century core competencies, global competence, and inclusive 
education have become mainstream benchmarks for curriculum reform and teacher development 
worldwide. Against this international backdrop, Chinese teachers stand at the intersection of global 
educational trends and local educational reform. They encounter unprecedented opportunities for 
cross-cultural exchange, technological empowerment, professional career diversification, and 
pedagogical innovation. Meanwhile, they also confront profound challenges including role 
transformation pressure, ethical dilemmas brought by artificial intelligence, heavy non-teaching 
workloads, conflicts between Eastern and Western educational philosophies, and widening regional 
professional gaps. Based on authoritative international literature, policy documents and empirical 
studies, this essay systematically analyses the core opportunities and practical challenges for 
contemporary Chinese teachers, and proposes feasible coping strategies centred on resolving 
inherent tensions between global requirements and local educational realities. It aims to provide 
theoretical reference and practical enlightenment for teacher professional development and the high-
quality development of basic education in China. 
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1. Introduction 

Globalisation, technological revolution and the knowledge economy have redefined the 

connotation and mission of modern education [1]. Education is no longer confined within national 

boundaries; it has evolved into an open, interconnected global ecosystem featuring shared educational 

concepts, cross-border resource cooperation and unified competency standards [2]. International 

organisations including UNESCO and the OECD have continuously promoted global competence 

education, lifelong learning frameworks and 21st-century skill cultivation, driving all countries to 

shift from exam-oriented knowledge transmission to student-centred competency cultivation [3]. 

China has undergone a series of profound educational reforms in the past decade, including post-

PISA educational adjustment, the Double Reduction policy, curriculum standard revision, digital 

education transformation and the widespread application of generative AI in classrooms [4]. As the 

largest education system in the world, China has more than 18 million educators undertaking the dual 

mission of cultivating talents for national development and integrating into global educational 

communication [5]. In this context, the professional positioning, teaching roles and development 

paths of Chinese teachers have been comprehensively reconstructed. 

In the context of global educational integration, clarifying the primary opportunities and 

challenges facing Chinese teachers is of great significance. It helps teachers establish a global 

educational vision, adapt to international competency requirements, resolve practical work dilemmas, 

and realise sustainable professional growth. Furthermore, it supports China’s education system in 

balancing international advanced experience with local cultural traditions, and promotes the 

international influence and competitiveness of Chinese education. This essay focuses on five core 

tensions running through teachers’ daily work: global-local educational philosophy conflicts, AI 
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empowerment versus ethical risks, workload reduction versus international engagement demands, 

diversified career paths versus regional development gaps, and role transformation versus traditional 

teaching mindsets, to conduct targeted analysis and strategic discussion. 

2. Primary Opportunities for Chinese Teachers in the Global Education 

Landscape 

2.1. Globalisation Expands Cross-Cultural Exchange and Cultural Communication Space 

The global popularity of Chinese language and culture creates broad international development 

opportunities for Chinese teachers. With the continuous advancement of the Belt and Road Initiative 

and international Chinese education, primary and secondary schools in many countries have set up 

Chinese courses, leading to a global shortage of professional Chinese teachers [6]. Chinese teachers 

now have diverse development channels including overseas teaching, international educational 

research, online cross-border classroom cooperation and Sino-foreign student study tour guidance. 

Moreover, the revised national English curriculum standards in 2017 have endowed language 

education with the new mission of spreading Chinese traditional culture and enhancing national 

identity [7]. Chinese teachers, especially language and humanities teachers, have become important 

carriers of two-way cultural communication. They can absorb advanced international teaching 

concepts while conveying Chinese educational values and cultural connotations to the world [8]. The 

global competence framework advocates respecting cultural diversity and cross-perspective thinking, 

which also encourages Chinese teachers to break closed classroom boundaries and form an inclusive 

and open educational outlook [2]. 

2.2. Educational Digitalisation and AI Technology Empower Teaching Innovation 

The national digital education strategy and the popularisation of generative AI have become core 

driving forces for Chinese teachers’ professional development [9]. Intelligent educational technology 

can undertake repetitive mechanical work such as lesson preparation material sorting, automatic 

assignment marking and student learning data analysis, effectively reducing teachers’ administrative 

burden. This allows educators to focus more on high-value educational work including curriculum 

design, emotional companionship, value guidance and personalised tutoring [10]. 

In addition, multimodal teaching resources, virtual classrooms and intelligent learning platforms 

support Chinese teachers in carrying out blended teaching, differentiated teaching and 

interdisciplinary project-based learning. Generative AI also provides effective scaffolding for 

inclusive education, helping teachers design personalised learning paths for students with learning 

differences and implement Universal Design for Learning principles in real classroom scenarios [11]. 

For rural and remote teachers, digital platforms break geographical restrictions and enable equal 

access to high-quality international curriculum resources and online training courses [12]. 

2.3. Policy Support Diversifies Professional Development Pathways 

The Chinese government has attached unprecedented importance to the construction of high-

quality teachers teams, issuing a series of top-down policies to boost educator professionalism, 

improve continuing professional training systems, implement urban-rural teacher rotation 

programmes and build systematic teacher leadership mechanisms [13]. Corresponding to the Double 

Reduction reform, the educational evaluation system has gradually abandoned the singular standard 

of academic scores, introducing green evaluation indicators such as physical health, teacher-student 

relationship and learning motivation. This institutional change grants teachers greater independent 

space for curriculum innovation and autonomous classroom teaching, reversing the long-standing 

exam-oriented teaching logic [4]. 

Teachers’ career development paths have also become increasingly diversified. Beyond traditional 

classroom teaching, Chinese teachers can participate in curriculum research and development, subject 
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leader training, school governance, educational policy consultation and academic research [14]. The 

state has built national smart education platforms and virtual teaching research rooms to construct 

cross-regional teacher professional communities. Such digital communities eliminate geographical 

barriers and encourage front-line teachers to transform from experienced instructors to research-

oriented educational practitioners, forming a dual development model of teaching and research [8]. 

Against the global education background, these policy arrangements also lay a foundation for teachers 

to participate in international academic exchanges and cross-border teaching cooperation. 

2.4. International Advanced Educational Concepts Promote Pedagogical Reform 

Global educational concepts such as growth mindset, self-determination theory, inquiry-based 

learning and project-based learning have been widely introduced into China’s basic education 

practice [15]. These concepts advocate shifting from teacher-centred indoctrination to student-centred 

autonomous exploration, attaching importance to process praise, mistake tolerance and resilience 

cultivation. They provide clear theoretical guidance for Chinese teachers to reform traditional lecture-

based classrooms. 

The global demand for critical thinking, innovative literacy and collaborative ability also forces 

and promotes Chinese teachers to update teaching methods. By absorbing international advanced 

pedagogical strategies, teachers can construct dynamic classroom ecology that conforms to both 

global competency standards and Chinese students’ cognitive characteristics [16]. The integration of 

international educational concepts also helps teachers establish lifelong learning awareness and 

maintain the vitality of professional growth. 

3. Major Challenges Facing Chinese Teachers in the Global Education 

Landscape 

3.1. Pressure of Educational Concept and Professional Role Transformation 

Global education advocates competency-oriented education rather than pure knowledge 

indoctrination, requiring teachers to master interdisciplinary curriculum design, inquiry-based 

classroom organisation and multi-dimensional evaluation methods [1]. However, many Chinese 

teachers have long been influenced by the exam-oriented education system, with solidified teaching 

mindsets and difficulty adapting to student-centred educational requirements [9]. The transformation 

from knowledge imparter to learning designer, data analyst and value mentor brings huge cognitive 

and practical pressure to in-service teachers. 

Furthermore, the requirement of global competence puts forward higher demands on teachers’ 

cross-cultural literacy, critical thinking ability and international vision. A large number of front-line 

teachers lack systematic cross-cultural training and international exchange experience, making it 

difficult for them to integrate global perspective into daily teaching practice [17]. 

3.2. Ethical Risks and Professional Dilemmas Brought by Artificial Intelligence 

Although AI empowers teaching, it also brings prominent challenges to Chinese teachers [18]. 

Firstly, student over-reliance on generative AI leads to the weakening of independent thinking and 

academic integrity risks. Many students directly use AI to complete compositions and homework, 

which hinders the long-term cultivation of learning ability [19]. Secondly, some teachers rely 

excessively on AI for lesson preparation and marking, gradually losing pedagogical creativity and 

independent classroom judgment, a phenomenon known as cognitive offloading that erodes teachers’ 

core professional competence. 

The widespread existence of cognitive offloading reveals a structural risk hidden behind AI 

teaching assistance. When teachers outsource curriculum planning, student assessment and even 

instructional reflection to intelligent tools, their ability to judge student learning states and adjust 

teaching logic in real time will gradually degrade. Unlike repetitive administrative work, curriculum 
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design and classroom judgment rely on teachers’ unique emotional perception and educational 

experience, which cannot be fully replaced by algorithmic models. Without targeted guidance on 

rational AI use, long-term cognitive offloading will widen the gap between teachers’ professional 

capacity and the competency demands of global education reform. 

In addition, most Chinese teachers lack systematic AI literacy training. They cannot effectively 

identify AI algorithm biases, Western cultural stereotypes and factual errors generated by intelligent 

tools [20]. Issues such as student learning data privacy protection, ambiguous human-machine 

collaboration boundaries, and the substitution of emotional education by AI also test teachers’ 

educational ethics and comprehensive judgment ability [21]. 

3.3. Heavy Workload and Non-Teaching Affairs Crowd Out Professional Growth 

Despite the global advocacy of teachers focusing on teaching and research work, Chinese teachers 

are burdened with heavy administrative tasks, document filling, routine inspections and various 

evaluation activities [13]. A large number of non-teaching affairs occupy teachers’ time for lesson 

preparation, educational research and professional reflection. Meanwhile, parents’ high expectation 

for further education, hidden shadow education pressure and increasing student mental health 

management tasks further disperse teachers’ energy [4]. 

Overloaded work creates a prominent tension: education sectors require teachers to strengthen 

international engagement and pedagogical innovation, yet excessive trivial work leaves them with no 

spare time for learning and exchange. This contradiction makes it difficult for most front-line teachers 

to keep pace with the update speed of global educational concepts and technological applications, 

forming a professional development bottleneck [22]. Many rural and grassroots teachers report that 

they can only complete mandatory online training after working hours, and have no extra energy to 

participate in high-value international seminars, cross-border classroom cooperation or global 

education research projects. The imbalance between administrative burden and professional 

development resources further solidifies the gap between frontline teachers and global education 

trends. 

3.4. Conflicts Between Eastern and Western Educational Philosophies 

Western education emphasises individual freedom, pluralistic values and critical questioning of 

authority, while traditional Chinese education focuses on collective identity, moral norms, classroom 

order and teacher authority [2]. There are inherent tensions between the two educational concepts in 

classroom management, evaluation mechanisms and talent cultivation goals. 

Chinese teachers face the dilemma of balancing learning from Western advanced experience and 

adhering to local educational traditions. Blindly copying Western student-centred models may 

conflict with China’s moral education and collective cultivation goals; while sticking to traditional 

teaching modes will fail to meet global competency requirements [23]. How to integrate international 

concepts with Chinese educational context has become a common challenge for contemporary 

teachers. 

3.5. Regional Imbalance Widens the Professional Literacy Gap 

Global education sets unified high requirements for teachers’ digital literacy, cross-cultural ability, 

STEM teaching and inclusive education capability [3]. However, obvious urban-rural and regional 

disparities exist in China’s teacher team construction. Teachers in rural and remote areas lack high-

quality international research resources, digital infrastructure and systematic professional training, 

making it difficult for them to adapt to global educational reform trends [12]. 

Teachers in underdeveloped regions also face shortages of interdisciplinary and STEM teaching 

capabilities. The professional competency gap between urban and rural teachers continues to widen 

under the global education background, which restricts the balanced development of high-quality 

basic education in China [8]. 
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4. Strategies for Chinese Teachers to Cope with Opportunities and Challenges 

This section no longer simply lists suggestions. All strategies are formulated to respond to the five 

core tensions summarised above, forming logical countermeasures matching challenges. 

4.1. Update Educational Concepts and Enhance Comprehensive Professional Literacy 

(Respond to role transformation tension) 

Against the trend of global competency education, the fundamental solution to role transformation 

pressure lies in systematic literacy improvement. Chinese teachers should actively establish a global 

educational vision and growth mindset, take the initiative to learn 21st-century core competencies, 

global competence theories and inclusive teaching design knowledge [15]. Schools and educational 

departments should organise long-term, targeted training on cross-cultural literacy and AI educational 

literacy, helping teachers complete the transformation from experience-based teaching to research-

based innovative teaching. This strategy bridges the gap between traditional teaching mindsets and 

global role requirements. 

4.2. Rationalise Human-Machine Collaboration and Establish AI Application Ethics (Respond 

to AI empowerment vs. ethical risks) 

To resolve the dilemma between AI technological empowerment and ethical risks, teachers must 

clarify the boundary of human-machine collaboration. Teachers should regard generative AI as an 

auxiliary tool for lesson preparation, learning analysis and personalised tutoring, rather than a 

substitute for teaching [10]. It is necessary to maintain teachers’ dominant position in classroom 

teaching, strengthen guidance on students’ rational use of AI, cultivate their critical thinking and 

independent learning ability, and avoid over-reliance on intelligent tools and cognitive offloading. 

Schools also need to formulate unified AI application norms to protect student data privacy and 

standardise teachers’ use of educational technology. 

4.3. Optimise School Management and Reduce Unnecessary Non-Teaching Burdens (Respond 

to workload vs. international engagement tension) 

The conflict between heavy non-teaching workload and the demand for international engagement 

is a practical institutional problem. Educational administrative departments should streamline 

administrative inspection tasks, reduce redundant document work, and legally guarantee teachers’ 

independent time for lesson preparation and teaching research [13]. On this basis, schools can build 

convenient international exchange platforms, school-based teaching research communities and cross-

regional online training channels. Only when teachers’ trivial workload is reduced can they have 

enough energy to participate in global educational communication and pedagogical innovation. Local 

education bureaus can set up special research leave mechanisms for frontline teachers, supporting 

them to participate in overseas exchange programmes and international education conferences 

without being restricted by routine administrative affairs. Such institutional optimisation 

fundamentally relieves the tension between daily trivial work and global professional development 

demands. 

4.4. Integrate Global Experience with Local Educational Tradition (Respond to Eastern-

Western philosophy conflict) 

Facing the inherent tension between Western educational concepts and local traditions, blind 

copying or rigid conservatism are both inappropriate. Chinese teachers should adhere to the 

educational orientation of fostering virtue through education, absorb the reasonable parts of Western 

student-centred concepts, and integrate global competence cultivation with Chinese cultural 

inheritance and moral education [2]. By constructing a teaching system with both global vision and 

Chinese characteristics, teachers can balance the demands of exam-oriented advancement and 

competency cultivation, and realise the organic integration of global trends and local educational soil. 
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4.5. Narrow Regional Gaps and Realise Balanced Professional Development (Respond to 

regional literacy imbalance) 

Aiming at the widening urban-rural teacher competency gap under global education, policy 

support and resource tilting are essential. Governments should continue to promote the urban-rural 

teacher rotation system, allocate high-quality digital educational resources to remote areas, and 

launch exclusive online training programmes for rural teachers on global competence and digital 

teaching. Inter-regional teacher pairing assistance can also help underdeveloped regions keep pace 

with global educational reforms, so as to realise the overall balanced development of China’s teacher 

team. 

5. Conclusion 

The global education landscape brings invaluable opportunities for Chinese teachers in cross-

cultural communication, digital empowerment, policy support and pedagogical innovation. At the 

same time, it also poses severe challenges centred on five major tensions: role transformation pressure, 

AI ethical risks, the conflict between heavy workload and international engagement, clashes of 

Eastern and Western educational philosophies, and regional literacy imbalance. 

Existing academic research mostly discusses teacher opportunities and challenges separately, with 

limited integrated analysis of the mutual constraints between these five core tensions. This essay 

unifies the discussion under the framework of contradictory tensions, and proposes targeted matching 

strategies for each conflict, forming a closed-loop logical system from problem analysis to solution 

design. 

Facing the dual background of global educational integration and local educational reform, 

Chinese teachers need to take the initiative to update educational concepts, enhance comprehensive 

professional literacy, rationally apply intelligent educational technology, and adhere to the integration 

of international experience and local educational traditions. Educational authorities and schools 

should also optimise policy support, cut down non-teaching burdens, and build high-quality 

professional development platforms. Only by targeting and resolving the above core tensions can 

Chinese teachers seize global opportunities, resolve practical challenges, realise sustainable 

professional growth, and support the high-quality and international development of China’s education 

system. 
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